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The Effects of Syllable and Musical Programme on Reading
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F—U—=F: T4 AL T VT Gk, BERAXL, EXT BT T L

1.IEL®HIC

FZIFH LVWHEZ SN2 ESET LI C . aEOXFEICLDITIa=)
— v a vy EAL—R|ITTEX 5 L 9HIZ7% (Baron, Hogan, Alt, Gray, Cabbage,
Green & Cowan, 2018), L2»L, T4 AL 7 7T ROGAE, T LWVWHELZF
BT PRI BEENDVRL VBB FHEROES DA,
EEOEOIKR T2 < Z &M S Tuv 5 (Adlof, Baron, Bell & Scoggins,
2021), £ Z T, T4 AL 27 ¥ 7 RIZk LT, Orthography i°E® 5 U v 7 ik
REFTLOWALRTENRA LTV D W 21X, Baron, Hogan, Alt, Gray,
Cabbage, Green & Cowan, 2018; Bhide, Power, & Goswami, 2013), A X
TETA4AVI T RAOXEICHET O RE L, AR 72 E & 3T
IZOWVWTHEZTL W, FFIZ, T A AL YT IRORAENICHTI2HEBAT LY
BT ILLEFEHET ST ADIFEDOHRIZOVTRERALRLN,

2 BREAXNLTOTSLICDINT

FEBICXLFRXDOHRA T2 XETDERAXIA T 0T LE L THIN,
HFHRAFX V7 77 F 52, Orthography i, DTP ¥, SLTR i, Subsyllabic
RN s, KETIEH, BEHOAX LT 7 7 5A0FMEERTFT LTV,
1) Orthography %

WFEOw T MRS S5 FELE LT, Orthography (L F.OGE) R H 5,
WAHANLURFFET, HEBEOR D BB EDORTL L —H L T, flx X, HAKGE
OYE. TR © Tik) 1 Thay TiE%e< Twa) ERETDH, REOLE.
know |X lknéul TiE7e< Tnéul EHETH, 2D LD, HFEOHKD 3%
BOXRFE LTV RVWEA . FELRMFEEREDNZND OHGEZ EMICH T
TLEDREELY, TAALIZ VTR BOFEHRIZ, OGIETAZTHL D,

Baron, et al. (2018)(%, + LR HFELZ E L FHETI2HEEZUTO LI
WEL TS, F+EHLNT L X—F (elevator) (2 - 7= (2 B 23 [eloveto
ERET D, FEHIL Telobeta] & 7472 phonological £#4: % L& L. Ak
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ELTIFMT 5, 0% T, O E L0 lelevator] @ HFE (orthographic
TN v OLTFTH R T, P L 7= phonological 4 DAV % 38k L
BETLH ERBEERPIEY EHREORLE —HLTWARVWHEHGBICEEL 2%
%, Orthography 2R34T 452 & T, HEZ ELSEH T LREINT
"% (Rosenthal and Ehri, 2008 72 &),

TAAVI VT ROFEHIZE > TZO OGIEIETAENROIES S ), Baron,et
al. (2018)1X. 7« AL 7 7 W E &I & LT Orthography 14 D2 # %h £ %
FHARTNWD, EERTIE, THE»D 9OT 4 AL 7 o7 R EERIEERZZMN
BE LT, NEPLHZE (pseudoword) | & [FU A X —| D4xt%%E 4 5%
WA ERE L Ef L7z, BUHEEIL, FE-NE-T5 (CVC) THRIE
HEETH 7=, fih )5, semanticreferents THHE L A X — (L, BMZ E
7, HEa, KA, BEOEAHE TN TWE, FEHRFIC. 4X0OWN 23
OGEZHWTERIN, EV D 231X 0GEEFH W EWTRRRI N,

KRBT P —= TR FEEE. 7B A A FPEBETHER S TV,
[hL—= 7B L. REOBED T2 O E REZ 1T o 1o, [5 8 B
TIl%. orthography A% ff & orthography L TFRmE NEAL > T,
orthography 5 f CI3 5 LL5E(H 21X, /dimbarg/)% % 74 TR L, 4 DD E
VAR =G TORLPGEICHY T T ALY —ERIREIE -, orthography
BRMETIE, TFICK D% EEE S orthography (#l 21X, deembieg) % #27=
L. BUREICHY T 28 A —2BIRSEL, ELWVWE LAY —Z2REINTE
TRRE, HmicegEgnmniz, FEHEM T4 DOREIKTTLHE, Tk
AR FBEBEICE Tz, [7 2R A MERE) T, 4. BEOHEV DK
M., RERFEOBE, HREMNEVEZHET 24 >OERM T, M4l
BT, EVAZ—04HEBETLI2HETH 72, £TORERE. Orthography
DRI X, Orthography 2 F 5 5&{F T, S@LiELZ LV EMICHEE T
XL, ORI T4 AL T IRNGELSEEZFE T HFEIZ, Orthography
DIWRTIREDRPELND L EZREBL TS,

EZAT, B TOEBIZBVWTOGERAETHLIDOEAS D, ZORIZH
L C. Tressoldi, Vio, & Iozzino (2007)1%. OG iEDRER FIZ >\ T, Ft#HE
MPESFHEICLSTERLZZLEZTRBLTWD, L& 2IX, AZXZVTFEERNA
VETIH, EMITEFIZERETCHLIN, REELET v — 2T
Orthography- O ERIZFEH T 50 EHEHFLTWVWDL I ENFEINLTVND
(Landerl, Wimmer, & Frith, 1997; Seymour, Aro, & Erskine, 2003), Z il
EOMRIE, OGEDPETOSFREICANE IR NI L E2RKRL TS,
2) DTP %

mAHADIEE 7 a7 Ak LT, DTP #(Dyslexia Training Program)¥ & %,

22



Oakland, Black, Stanford, Nussbaum, & Balise (1998)Ic X 5 & . DTP I%.
Orton-Gillingham {ENGIRE L7 HIET, Bk &Y T2V T O Phonic
skills ## x 21K 70 77 L Th b, 72F. Orton-Gillingham {E1X, S5
HAIC AT L2 E@BNICHEHIES2 2 & THALE AN U7 2BET 5720
W2, Bl A XA EZ B DL EDRNHDH EOBEGRmIZESHTELRLTW
5o DTP a7 AU F =T AT, XFRMREERNRENDOZEENL I
EV, ZEHOHFBEOEHILE I —T 4 VI REFER LV OFEEHHD T
BFApAIZED L LI TWnD, WV FaT22EDDHITONT FEHE
IFIRFRFERE, AV —TFOEE R a— R~y —7 HiEOTa— NICEET S
Ry LR, EHioNE L ANV EFEE T D,

ZODTPIEIX. T A ALV I T ONICEHERIRDES I D, ZDRITDONT,
Oakland, et al.(1998)iZ. DTP O 7' 1 7 J A DO FEIZHOWVWTHHFFT LTS, T
A AT VYT ORFPAZFZRE ERBEEORFPAZEGEL L TERICSIN
L7, EBRBEZ.H5H, FR1I00HDODPT O v J T A% 28T,
FAHFEIC L, AFLOME N DRVETE OB RSN Toiiz, DTP 2354
EARY T DOHITRENRPIH 20 E a2 L TWnD, ERETIZ, &
BELFEHENGH CZHETIFRELEFEEN T AT — S T T 2514
BT, ZORER MEIFEICIENERFEOT 4 27 LT ORFAEDFH )
RE LT, . BT 47710870l I a0 FELERELOK
T I hze2 i tFELOR THRADHFITENVITRON RN -T2, Z
NHOFRRIE, T4 AL Z TR - FIZE 5T, DTP 2334 0B O L 1T
BHTHDHZLERBLTND,

3) SLTR %

T A4 ALV T ~OXEEL T, SLTR (Span Limited Tactile
Reinforcement) £ & 5., Schneps, O'Keeffe, Heffner-Wong, & Sonnert
(2010012 L % &, SLTRIEEFFHAICEEFEOH L TELN, TF A ME2Hile & &
B FE N EEERLEBOT v REaa sy bvn— L3 502D EH X
TWb, SLTRIETIX, iPod IZ7 F A MR EEIITERIND, FEBIT, £
Tk BT 27, SHICROINZFHEAEDD LT R>TnD, FEBITH
DO TT XA N EGAEDD, TXANEHRTT S ereader Tid, AREH
HEE & IREGEB I ~DOHERZEER L GEAICREEFDOH D NDFHEH DI 7] % i
HTE 5,

SLTR (1ZT 4 AV 2T OANIZER 72D A 9 D, Schneps, Thomson,
Chen, Sonnert, & Pomplun (2014)1%, SLTR O FHMEEZ BRI LTS, T
A AL 7T ONT, REMNEEOXRMEB X OEIRMARHEIRN+5CTH D5 2
& DBIREE X LT 5 (Schneps, et al., 2010), Z b O fEIZK L <., SLTR i
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T ereader i 5D Z LIk, HRMNEES LREKEBFH~DOFT ~ o N2
WL, T4 ALV YT DODANDGEHDHFHEBEBTE L LERRESNLTWD,
EBRTIE.TAALIZ YT OANICE ST, MTHLUEERDO FELY L SLTR
ERHWEARBMR IR AEEDNEBENLD EWIRMERFT LTz, 207D, 7
47 VT OEKREESMEFE L L, MTXEGTe S L, iPod T e-reader %
e R 2 LT, TORE, MCX A RMFIZH -~ e-reader T %
LT DOTN, T4 7 LT OFtAHO®EE L BN E L, REZDRDOR
K& LT, ereader DMLY, T4 7 LT, HWNTOT X MIEE
A, XEBROEOOEREPIEINTL I ENRRLZELBEL TV D,

* 72 . Schneps, Thomson, Sonnert, Pomplun, Chen, & Heffner-Wong
(2013)1X, 74 b T v 7 M\ T ereader DHHEIC OV THRFTFL TS,
% Z T, /NE 7 HEH oe-reader (Apple iPod Touch) & K& 72 % 7 L v b (iPad)
TOMmBSEHBE L TWND, TORE, iPad TOFHHAIZH -~ iPod TD & D
Jis, IREREHOKENEZ LS MELE, 2OMEIT. EELVWOSBANLT
FAMPPEVFEH CTHRARINDZIENEEL L REBL TS, MFZERRIL.
iPad <° iPod Touch 72 £ e-reade ®7 ¥ A F & &ide SLTRIEIZT 4 AL 7 &
TONDHHBRBEIIZENTHDL I EERBEL TS,

4) Subsyllabic i%

Subsyllabic #E(LLF, SSIE)TIE, XOEFH 2Ry 7 ATH-7=VED 0%
52 LT, FEHAEENICHENT D2 a2 RET 2 H5ETH D, Tressoldi,
Vio, & Iozzino (2007)iX, SSIENRT 4 AL 7 T ROF A %M LS5 DI
BRHENEI DEFAIT WD, EBRTIEH, 200 8FADT 4 AL I T R%E
ZMRE L TEHEN— XA CTHEHMNAZ1T > SSIEJTHE TEHMNZIT O SS
£ ] TLinguistic{£] @ 3 DO KM ToiAxEFEH I,

THO R —ACTHEH@MNZIT SSIE] TlE, 2 v Ea—HF—DAX—X*
—EZWL T, EnbA~XOEHEZ#N Lic, i, TB#H CHEEHMENZIT S
SS k] T, BEWICENLGA~XNBE L CEMA#N Lz, 8T,
X TEDHRITHEHLS EBICHEAZTONFICEREZL S L o2lckdz,

[Linguistic i) TlX, BEOT LT 4 UV I7RBHK R E, BOH A2 EDM
Britotc, i aMESTHEICIE, 74— FKXv o 2527, ZOFIET
.l 2 OHFE L BHMAR T XA NOGRADIEEIT 720, BHEEOM 4 O & &
RCHOIAENT-EEHZRBRT DO OEAZNREE T 0o T,

Z DR R, Linguistic £ LD & SSTETHE L NG ADOREDRE NS
N, 220 SSEEFHIC. T A ALV I T ROFBAERIEL T2, T OREHRIT.
WE R N == TN T A AL T ORED NER ETED L E2RIEL
TW5, Tressoldi (X, SSIENMEEN RO BB HELRER L LT, XINOHFED
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TE AT RRE., Bk S NSEE TOBEEH ORI, 5 H 2 dVE 2R R A
HIF., CNOOEZENHELAORE I 2N LSO EIRKELTWD,

SEEFILVL—ZVITITEBXEIIONT

D EEBROBRICONTOHEHIZFEHEZTIC R LB OF A E B FHT
% Phonics S, T4 AL Z VT IROKZEELTHOLNTWS, Thomson,
Leong, & Goswami (2013)1%. kD52 B2 L T, Phonics iE0 & b 21 H
MWTHDHZLEREL TS (National Institute of Child Health & Human
Development, 2000; Torgesen et al., 2007), L/ L., it AEED U X7 2N
HbE W ELD 2% 05 6%1%. Phonics i 1T->TH, 1 FEAEESHLZZN
EORENHLHZLITHODNWTHEFE AL TWSD, F 72, Bhide, Power, &
Goswami (2013)i1%, R#MMNLBRIELZHVTHL, FELD 5% 15 17.5% D
FEAIN, MBI LR W RRERNRBOONDLZ EEZHEML TW5,
D £FTRAFLELTOBRRLEBORELTAALILT

/2% Phonics LA MW TH, T4 AL 7T OFELDOFLHBEHE S 7R
WD T2 A9 H, Thomson, Leong, & Goswami (2013)1%, FZEENFHAD =D
D AT A F v (precursor skill) ORFENJREIZ EHELZ L TWD, FEHF N,
TR AERR, SRR, MR EoXiT A X 2372 & | Phonics 151X
BT B R0, FEEOEREIE A X LR & FEHRLEE L TR O
%4 U. Phonics DO ENHF NI B0 EHREL TS McArthur,
Ellis, Atkinson, & Coltheart, 2008; Witton et al., 1998),
TAAVIZTTICE S TERBT REHEITAX L IEMD, Thomson E i,
TAALZ T IRIE, AT AR L L CEARMRIEREALIICHEN & 4D T
X772 W ERE LTV b, Tallal, et al. (1980, 2004) 1%, M TR S 7z &4
HOBRENR, T4 ALV TOERBEEOEMBE TH L LIKET S5 RAPD
(Rapid Auditory Processing Deficit) EimZ B L TW5, Z O % X
THRBLE L T . HEORZEMBOTERLDICOVWTOMREEE L GAES DR
ELREBEAGREH D ZEN, R TRD LTS (De Martino, Espesser,
Rey. & Habib. 2001; Reed. 1989; Tallal, 1980, 2004), ¢ AL 7 7 If
TEHEOBETAFICRERARNED 5 TWWD (Heath& Hogben., 2004a, b),
¥71Z, Thomson #FiX., T4 AL 27 ¥ 7 IRIZ, BEELHET IFDSLH ERY
I [#] (rise time : L F R-TIME)] AR T 5DICEERH L ERKEL TWD,
R-TIME ¢ 1%, #RiE = > X1 — F(amplitude envelope) DEIIEETH 5, 7= &
2 IE, AT (BARY) THELIEHITAEICKHE DY . R-TIME 23204 T#
<7 n, M, iE (WAZRY) CThiE s EHNIE, BHBEAELS 2V, R-TIME
NWIEL 720, LER>T, RTIME OMEREFHEEDORRICL > THETSH
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% (Goswamietal.,2011a, b), ¥ iE U XL &2 MET 572912, R-TIME N F
FRIREBERNTHIN, T4 AL 7T OFE L Tk, R-TIME % IE#EIZ R
THMBTRENAOND EIREIND,

Thomson ZElX, T A AL 7 7RI A LAOHMBELXEREOX —7 v T
HRANT T T EAOHEHIMEEFTARLI>E L, 2T, T4 AL U7 BIZHE
HCH % % (auditory sensory difficulties) & R-TIME DOEEZ LS U X AH
" O E (rhythmic perceptual difficulties) 3 2 ERET D T3 H L3 D HF
M #i (rise time hypothesis) | # & T, Z DRFIZHE SV THEREIH T = 7 Z
LEZERZLTCNWD, ZOBRIB a7 Z ACid, R-TIME O35 % B #1912
AL, £72. N7 27— A5 LXEHHGE (reiterative speech) /X7 ¥ A A%
ML T HFEICBITDHIERGFE) ALLBEFEA N LA - OMBZIHL T,
IOTu T AORRERIET DD, TAALIZ VT IRESMELE LT, &
FRL—=VTIZEISSNMALY ZLZESWIENAD 2 SDOBERAEN A
DENMEZEEBEL TS, 2T, UXIWIARNMAEITH>ZLITLD, +&
H O O R-TIME O T ICEEN R T T A0 EE2 6T & FHELE,

FERFTEE LT, T4 AL 7 T IRB, A A LLES ARE, F R
ABE, vy b — O 3FHO 1 2ICHV Y ToHNT, FHa U XL, A
BIX.FESEBLOSFRMOBEEY) XAEHRALBIAT 2 Lo CHFEATY
oo BRBAMNNMAIT, TROERBNZHNZNABHETHoTZ, 2 b —
NEEX, A E TR n o7z, T LT, ZTAH DN AL 6 BT bz,

ZORER, A ALLE AL FREBNNTAHDOELL DN ARETD,
BHEBFERLNLOWMFGIZBWTRERDRNB AN W T 07T LB NT
b TFEROMRKOMWEMB TCHREOHREZ R LN, 2 hu— L& g
THEHEMIAETRP ST, ZINOORRIF. )V XIBALR N L —=0 70,
R ) T 7V —OBBICAFARZERAFT VOB EICHEREH 2 R
TZELEERBLTWVD, Thbb, EREINE 0 7 7 AW TEHRE/Y XA
EEEOTMITOFERNY ZMBABELEDLZEICEID . TAAL IV TOLEDL
WCEER L ENDARBERS D Z ENRBEND,

2) BEIML—ZVTEICEDIFRADRIER

Bhide, Power, & Goswami (2013) %, HH 0 U XA, HFEAHE, Erh
SRR ELOMTHEENRD Y FEAOXELE LT, ERNL—=V TERE
HTHDHERELTWD, HiZ, R-TIME 2554+ 2B O A2 1%, FtH0E
EOERICHEL TWLIANERELRNA LV MIRDL, 20D, U XAITHES
AU TCREERERN =V I RRACHEOD D FEBICE > THEEL BT H
THREEND D EIREL TWDH, £Z T, Bhide X ERF—2&2 N LT L
L DY XLRENZEIHM L, THROU XLEZSHEDOY ALV 735 L0,

26



R-TIME OEE, FiA, SHRICEBLEXHONE I DEmRFLE, HEEHUND
ANI.T A AL T THEEZZITTNDLY XLHEOTXTOEEZ I
TELWHETIHT 222 HBME LTV,

FEBRTIE, 6 THOBAORERFEbE2SME L LT, FRIHE
MR ARETHERRBHDOAXFNVERETLIONEMRFTLTND, OO ELITE
WAANDOEMEITHM L, Y O¥470 GraphoGame M AIWCE M L 7=, F 80
AT, TA P ) =LA LRIBICAR=ANR—2 XTI HHE) 225D X b
0/ —=ALT7T RTRUEUPERRLZDZHB T 2E] 12 DOEWYT XL [F
UDEp 20 %W+ 58 &E] TEWY XA %*ﬁ@‘(?‘é%ﬁﬁj R-TIME % %23l
THME] THoOE—MNIEDLETHFLITEL T IME] TFH 17 —2% K
STVHFEAEV T B ITFHE2HEZDOY XLZHOWTOEMICE 2 578 |
Dee-Dee game iREH | ZiTo7c, ZNHLOMEEZ 4 705 5 [A1T > 7, Dee-
Deegame iR E CTiX, FELITHEARBBEBORG A\MOGEELXR T, 2=
*?*7%%@5&? \Zxf L C IDeeDees] & 24T 5, £OWN, 1HEIFIEL

mAa L, b 1ENEME-STmAT D, FELIF, ELWEZXZERT 57
&)GC\ HHIOMBNY — N HEHIT O ENDH > 7=, i )5, GraphoGame T
i, FEbBIFaryFa— =0T E, . EE2HE, TRV 2~y
FEEDLN, TOSENBEBA T DI EHE T 2EELITo -

TOMRE, HHR ML —=271% GraphoGame Rime (Z X 2 E#I/ A & A
FEONRDB oD Z BB OLNT, TO/MEIT, FEBIZY XI BRI L—
=Rz FEHEHRY) ALEFTHEOY ZALIZY 7 SEDHT LR, T
READEBLEBRBAXINICT I ADNRNHHZ L2 L TWD, BENIT
AB LT FEORISOBEBEINEICICET 27200 0TI Om iz oo
TWAHZE, RADBERTOIRIBIARBZ N AV ALV NeETHL
T, MAHROHEME B MHEL TWD Z ERREINT,
) BrL—Z=ZVTDRANDREEICODOLVTOHBREENER

MRRABEMME C.ER ML —= 0 T EFHAICEDL I REELHE 2 TV D
DA 9 h, Zuk, Perdue , Becker, Yu, Chang, Raschle, & Gaab (2018) I
ERMN == TR N  ERAEPNMMRAEMICEO L) RIEHELTWD
@7b>%$ﬁ§ELTb\5 ZZ T, fMRI ZFH L T, FRAICHIBE S iz e A5

I, BRI I TRV ERMREEN | BRI I TWRNT 4
ALy TIRICE 7‘Zo%aﬁmfi@f@ﬁ*a&ﬁ@@w%aﬁmfw%60

ZTOMRR, BRBER LR LT, 74 AL 7 7 RO MEHETE ORI AL
MO LA, ), ERMCIE SN FEHiE, BERMCIHE I TV
WL — T {EIJ»E»ETE’*EWT& DR E 72 WA OIE MR R LT, B3
FL—=2 70, WCEHEETH D EIE S D EN-ERER O AL S 7= il ]

u//
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PEEMALE OBEZ /R LIz, ThAOLO/RRIT, BRI L—=0712L5 205
DFEB OB G2 FEH DRFEITK T 5 HERICL D RORIEICH 5 Al e &R
L TWnWd, £72, ZOMREIT, BRI —=0 71280 E¥EROMIHTHTE
TEBIZ B W T IEEMBREE 2 K o1 £ b O Wl o B M A % B S 1 D 56 22 % {2
EFT DD LRET HDMRAHAEIZFL TN D,

4 FEH

KX T TAALZ U TICRTL2E|ELT, ERAT AV TR T T AL
FRETB 7T ONTORREREZL TCEL, BEEAF LT BT T LD
TIiE. Orthography #. DTP . SLTR 7. Subsyllabic 7£®§ﬁ?é&10b\f§47
i L 72, Orthography (£ Cld, HEEO R E ORI EZH T H, T DO FHIETIE
DRFEEORLE M LBRVWHBERLEOBRAIZITIADTHD Z &ﬂmwgﬂ
Tb\éﬁ\ﬁ%ﬁ)%&ﬁ?ﬁ KoTHRPELRDLZEEZRBEL TS, HEEA
XN 0T T NIESRRFER DD, 26 O F BTG T 56 0
TR, TAALVI TR - FIZE s THAEMNRFIETOLEZEZX BN, £
NENDOFELDORMEIZHE S T WAALRFTFEEMHAGEDE THWD DR EZ)
TlEARWhEEZOND, TR PMNL—= U T, EADEITAF L TH DI
WA ZBHET 50 EMNTH D Z & %77 L, Phonics & TIiXdE S L2 0
MEREZERTD2DICANRTETHLEEZEZDND,

(%]
ABFSE1L JSPS Bl #E (FEEEZE =5 21K02401, fUF : 3981 —R) OBRK %
ZIF=b 0TI,

[51FA3#K]
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