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Investigating metacognition on Language Learning
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1. C®»IT

A XTI, AEEFEHICBT LA XZBAOEECONTONRERERE L,

L0 a7 ANEGETE & imz)mou\f%sz%f:b\ Frl2 . SAEGE S HE I

BT DA XBIOEE M E R L - Sﬁ:@mww | & AT

cgou\f\ _%szfoﬂﬁnéfpfr L7z, ZThoofimez@E L T, SEEE
BITLZAZRMOBAEME AEBHEOREBEREICBIT DA ZRBIOEEFNI

Obvf%iffﬁﬁwy

2B HBLE LTOAXRBHM
(1)7‘ ZRMEERT HER
ABMEIE, HOOBRBFLEOM Yo A2 E#R T 2N THD

(Nelson 1996) F o, AT, A X R AR H (metacognitive
awareness) & A & 840 57 I (metacognitive strategies)® 2 -5 ® FA THEK &
N Tv 5 (Raoofi, Chan, Mukundan, & Rashid, 2014), A ¥ @B & 1%
%”%#ﬁbfwé%”kowf®ﬁﬁf%é iy, A 2RI &I
BHEMNA L O%E % JH (regulation) L % P (management) 3 5 Z & “C“Z?) %
E N %;’2%753& RERT LRI, REICEA TA R TR A RIRL, 775
y=v T w=2 ) o7 Gl M EAT O R EFEEG T HZ AR A
15 8) T& 5 (Schraw et al., 2006),

% 7. Wang, Spencer, & Xing (200913, #FEFEFZH B 5 A X B
& (Metacognitive belief) D EE 2 L T\ 5, A XRANES L IX, ¥4
FEDRADOBZEZFRFEICHTO2HFEFTHY BooF T LN S IR £
FRICEVENT LI L 2RI LIEETOHDL. RNTT 4 T A ZRBHAMAIE
BERLRENPLFEEZED TV IR . FEEFAHFOEE~OEBKE SO
HZRAEXZ T TZHOICHERLMERE T D, ZOAXZRABEZIZ, B F
[ZOWT O, BREICOW T O, FIEIZOWTOMBTHKSNLD &R
EEN T2 (Flavell, 1979; Wenden, 1991, 1999),

ALBANCE T LB EITEERICEDL IR b DD THA I & M
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DONWTOMEF. BADPEREEDOLSICTFEHLALAET L0220 TO—fik
B migke . FEHEBHOFE a2 oW TOEAOMEKTH D, F8 %
MRENATH 20T, FEFEIADOBHARBAOEZHML, AT EO R TH
BEBTHVABML TV I2ONEZMo TVWILERNDLD, L LLEEENH D DRE
TRMBEN AR LTV D ERMTIE.ZNE2HM O Hikxdmo T T &b HE
Thod, REIZOWTOH LT, FEHT LH2REORHMEMEMRIRTER I
DHBEDOZATICEATLMBETHL, FEEA T, REOHMEREELmMD Z L
Lo T, FEEDRENITITA D, FIICET 2 M, Bmig e 2 2R
MG T Dk & FME 2T 5 Oz e RE & 5 S B3 5 SR A
MR EEND, INOLOMEEMS Z LT, FEFITANSORENSHEHRICHS
LT, b8, BEE, Hlgz &R, fifii, BETE 5, 1D THE O MESS N
DOSLWVWHEOLEEIZ . FEE T A XB AR AEEREICHEY EIRELTWVWD,
BIZIZAEBEOTA T 4 75T HBIC, FEEFIAZB A ED L SITH
WTWDDTHA DM, Teng, Qin, & Wang (202D)1x. A4 T 4 vV 7 O E%
BRI hs &, FEEFTRESCHDICET 2 A XBMOMEREEE LIS, A
BDITAT 4T RAEMTHLLONEHE L, ZOHWIZESNWTTIAT 1~
TTEDAZBIMBMEEME ) RXREDERBTLIOLELEMEL TWVD,

2) NEFEBEZ Lo THDREE IR

FEEMKAEZME S Z L IINEFBEETFET L ETHEN RO THA D, £72. 4
EiErEH 2306 LT, AORFEGTIZEDL I RTRPH LD THAH DM,
Raoofi, Chan, Mukundan, & Rashid (2014)(%. SiEFE ORNICFEE HHEN
HELERHER T EELZ TS, T LT, TNETOMREZIEZEL T, 575
FEOFKELT, 200N HLZ EEHREL TWVDH, #lxiX., Oxford
(1990)1% . EH M2 A 7 LS EA A TOHBER DD L HEL TWND,
BEEMNGKT, SEEHOFEOFETHY , LB, BmbK, RE (£
TITHE) OFBEREEN TS, Liu (2010 X5 &, BB A & X, B
DT EAERTHHET, FHREZEMWREBICANDL. EREBRKRT 202810 5
T THD, BTG L ITHEREZ N - R T 220G T, S4B L
Ay —VEAERTDHHETH D, RE (ZI3HHE OFKIT, MEly <
M CHOLRVWHBEOBEKREZHM T 272 EDOHIE T SiE T L WEHZ H
I TH D,

82 72 I 13 . LLS(S 55578 75 language learning strategy) % #2019
WXz o%E 2 L, AZRMAME, BTG HME, S FEAEEN 5, Liu
(201001 LD & A ZRBAMLMIT, FEEPEROFEBE I vk 2e7 T =
JUMEFRZET, £ T2 THEEEZRET LI TH D, BIFH I
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X, BT HICHTAFEEEOARG. ®OK. A EDoEiEra s br—L
TLHLHETH D, tham il L X, SBL2FE T HEIC, T8/ E D AEIZEM
R ETHRE, MELOMEMERAZRT TKRTH D,

Habék & Magyar (2018)i%, W< OO ZEZEL L T, B L TRV
R AL FPAEITILLS ICHEZHEHAL TV ZERNRBOLNL TS
Flo, EOBFFAEITERMIE, A XM, i E#EHL T
WaHZERHEINTWVD, if:\Raoofl% LINHDOHOR T, A X
HANEBTEERETDILDIC BEREH AR LTV EHEEL T
%o FLARD A X RENE 72 45 E %ﬁﬁykf FEERLDOFEEN ARSI
FHEOHRMEZE COHDILHRMBRTETHDLEEZTWVD,

NS ONTENS AEEEZFEE T OBRICANREE TIICIEZHR L OR
OV ZNHDORTHRICA YRGB EEFTHICE > TRbA I RTF
BHBETHDZ ERHERIND,

(3) MEL AXRM

AZBHIANEFEOFZHICENTETHEDIRBEREICR S TWVWDIOEAS S, Z
D FHAZ DWW T, Raoofi, Chan, Mukundan, & Rashid (2014)(%. * Z B,
HNEFEFPEZ LEIHEDLIOICKRESEBRL TS Z L Z2HEML TWW5, Raoofi
EiX, ERBTEHICBIA AR MOLENCHT ML EREBE LR, A 4R
HNMANIC L > TEBORBIMEET D52 L RO LT, A X RAITHE &4
l%®LM@&m@W CIEOHBEEERS L ZERBEOLNTND, SHIC
FEHORMZBEIZAZRBADEEST LI LW LMNTRo TS, # 21X, Eﬂﬁ
f@ﬁb\”’”% | BHE OB W EFIINEEEFE T DRI 27
A R E AL TV Z RO 5TV % (Phakiti, 2003) if:\
BTLARALBLOHFLRXLOFERFELIDL, GL_XALOFEFEO TN ALY LS
BT EZEHL TV D ZERBEHHN TS (Lai, 2009), S 512, 56
BODOEWEEEFIL AEEDORNEEE LD b A ZFRAEREE O HEN &0
Z & (Liu, 2010), EMFEPVENTLEIZ. 7474 7 TAZRMGIEOHE
M2 % Z & (Victori, 1999) AR 617z,

F7-. Raoofi EIL. NEHEOFEBHEOEMMNETIEL ., A XEMITIKOfE
AREmTs2tz®ELTND, 22X, REO1HFALIDS 4 40
Jin, AABEIGTME OB RN L2 L (Malcolm, 2009) <2, 4 EFE D %38 Hi [
NELSRDITE, FHEOAZRMIGKOMEHNZ 2 L (Khalil, 2005) % #
HELTWD, LU, ZFEPBRNVEEFOTNRZ N EFFELIEHEREL LN
% Z L (Chen, 2009) 6B, S OLRDIMENMLELEZ TV D,

INOLOMEIF AEBEZEHICBNTCAXYRBANEELRERNTHDL Z L 2R
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LTWb, S5, AXRHEEST L LN, HEHEREOEESENT- K
BANZERTATEOOEBERBIC/->TWVWDHI EEZRLTWVD,

(DA ZRBMBEE - WG - A ZRBMORER

Wang, Spencer&Xlng (20091, ZNETOWIEEZMBL T, A X@B N
AEFEFEICEST, RYT AT RBERTHDLZENRBLTND, £ T,
Wang EZII A X RGBS ETHEPAEBOFEBICEDO L) R BLH 25
DNZEFHXTWD, TD72H, Wang i i%l@k%i%ﬁm%&bf A K
gL AEGE (PEGE) ORBE BT L TWnd, AZZBmT, ETE257H
T LD, A ZRIE Louvtau$ﬁi;%iﬁwﬂwﬁw%&muﬂimk@
3 AT OEMEIT T, BEKRMIZIX, MFE2FET LTI HONT, [£20
&%ﬂum’%htﬁn%Xfﬁ%éhfwéﬂ%%mbfméjT@i@%
HERT, $TIFALEU LEF EBAEM T 5] (ESETELHENTR
BT REODEMEI T, FAEDOXZRIEZOFEMIZONTIE,  TROIEH
SNTHESCHET, BN MEN T EHEL TS TRIINEES L
FICFESEAD DD EMELTWVD] TR, ZOREOHMZRETESHZ
LIFHATY ) REDEMEZIT 7o, FAEDPH W A Z BT HIZ DWW T,
[0 7B R 2R T 272010, RIZHFEGBEOFERA7ZT V2 — L& TEIC
TS (MR EBEO DN, FETEODICHIEIMEZTREnaeE2 5 ¥
MWDo T-% T, LENRLSTYH, ﬁiﬁ MELZ M L2 LTnWd) 72 ¥
DEMZIT T, £72, AAEBORBITFHAROT XA FOMAK T, VA= 7
TAM FA=FNT AL, FAT 47T AMEGRFLEHBRTH T,

ST ORER A Z ﬁmmwk%&%ﬂﬁ%ﬂ$l%?§@&m_w@%ﬁ
ZHZENBDOONT ANEEEZFESENVDICHED D 5274 1TF EGE @EJZH’*E%D
%ﬂ\ﬁwf&mﬂmhA%ﬁofmtof&%ﬂﬁ%i H4[E FE D R A
WE L, ApoEBRNEZE=F—L, fEZ FRHRI0 T \ﬁ%%&
HEZHRETDHZ ETHLCHEZR LA, EPEL TV, :2@%0)
R EFZFEEZOVHZD LESHTIMEREREZF > TWHIFEEIZ
T\%&MﬂﬁwmvﬁTkﬁﬁﬁfﬁﬂs EHERL TS, it\_®ﬁ%
FAEPKEEZHRIZTEDICR FEEBIRAOFE ek X% ﬁ#é_
&ﬁﬁﬁiﬁ’ﬁ&;é’k%fb‘(b\é

L Z AT, Sun, Zhang & Carter Q02X AEED T A T 4 » 7ITB W T,
ABRBHAG E A ZBMBETE T TR TAT 4 U T E2F5ED A X BHK
B (Metacognition experience)IZ HEH LT\ 5, A X @BAAEER & 1X, BHilkm
@nﬂkiomr%%%fké%5mﬂW% FRENAVER D BRI EL%W&?
b, MERRCHMEZRITTCOER#R, PTHL W2 EMHk, BB B,
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MR, BE, B E ENDS AEGEFE T, 2D O X X RAIKER % FF
STWHZ ET, BHEOITAT AV IDNXVERRDZ I ERTHEINS,
ZZ T, Sun ElX, 947 4 7 E2FE5BEO A ZRAKBRICONTHH AT
D, FRIZ, ZOWETIE NEFEOTIAT 4 7 5FEEEDOFED A XFBHA
EBRORKEEZRX. ZOAZBMERNTAT 4 VT OREICEETL00%
FARTWD, FETIE, KZEO2HEEEZSME & LT A X BEAIKEROE KL
TAT AT TARNEFE Lz, A X RBEAAEBRICS W T, EFLLWMEQ (EFL
Learners' Writing Metacognitive Experiences Questionnaire) @ & [l % M
WTEHHli L7z 94T 47T A ME, MBIy 7 4R L, 156055 T
TAT A7 IELDREThHoTe, WE, Wk, SFEOMMH., . BZEE D
5D TT AT 47 ZF LT,

ZORER, TAT 4 7B ITHAZBEAERIIE, [ A ZRMBFEAG] ®
Mﬂmﬁhﬁﬁ/74/%&mﬁﬂﬂﬁﬁ/74/%&mﬁﬁwm 4 >
DERNHHZENRBO LN, [AXRMBFEM) X, 947427 TO
%”%®i7f*+%mF7474/7Uim§®ﬁwﬁ HEEZLTWVD]
L) LBy (B 9 AT 4 v 7 OMEERFB VIR X028 LT
wéJ@E)VoVT@%%T@éoFf&mﬂmeJk@\?4%4V7
TOAZBEABROBENHFHTHY T4 7 4 v 7HEICHT2B8EM T8
BETAT 4 U TICAERDDS) L) CwEK B TAZOITAT 471
WELTWS] 2E) DEENLTWEZ, [Hr o422 nmik, L%, 7
AT 4T % LTVWDIEOAXBAITHK LD, ZNIZIE, A T4 AR
R (B 94T 4 7#HEO Py ZICHERH LD T, b o LR ILE
2o Rl EAmE (B THEAE&EEO IO EREZ W T 5 DI+
LEMELTWD] 228), Hgomik (F TRREGFEa—ATHEALI L%
o] 70d) BEENTW, TF T4 AXBMBRE] X, X, TX
NXNEF 2y 7 LETIREDLIR, AT 4 7HTORZRMITIETH
ST, Tl AZBMEBRE AT 47T A FOEEE DR TIEOBBEE

MR LN, TNHDOFRERNS, A XBHIKBRN T A4 T 4 2 7 O RAE I 8
L. AT 4710l THEREHZFo-TWNDL I ERHREIND,

SAZBAMEFALHEE - 5
(DA ZBMICTKL B EEHET

A §?wu%ué:9+IIE§%é€§0>aﬁ%E%*ﬁ%ﬁx€> BREREBEFEHRFICB W THAMITE
DEIICAXBAMEZROMOITNNDTHA I D HNEEFZFICBIT D XX
ﬁaﬂﬁﬁﬁ>% BN FEHEFIWZED L) R XBERAE PO TN DD R
aE TN TE D,
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AEFEZFE T 5 E T HAEBOFREEZLE BRI 22 EMRE N ITEE
Thbd, HNEFEFEIZBNT, AXBAEMOEIOEDL L OEK MR M7
TH5DOTHA I N, ZDOHIZHOW T, Pishghadam, & Khajavy (2013)1%. 4+
EFEORARICR T DA B M EAMNERITOKE 2T M LD b A X
MO WHAEFEFEHICIY B EZET L2 L 2R L TWS, Pishghadam &
Khajavy I, 17715 40 OANEGEOFEEESMHFE L LT, MWEE T, A
AR, NEFEORKREOBERE R T, MAUBE X Raven @ Advanced
Progressive Matrices &>  II T, 3x3 O~ VU v 7 A %58k & & 25 ik
THIE L7, A Z @Bk MAI (Metacognitive Awareness Inventory; Schraw
& Dennison, 1994) Z HWTHIE L7z, MAT X, A X3 OH & A Z 5B

DOFETD 2 DO TFMNRETHERLEINDA X M) —Tholo, HNEGEDK
BT, FMEROYV A= 7  AE—X T V=TT TAT 4T DR
HThol,

TR EgH LR, AR EGEORIRICE T 208D 12.2% %
H ., AL RBAMB D 17T.6% % HDTWiz, 2D %%i\f&mﬂﬂ%lﬁ
DA TFRRAFE LT, MR EZ LRIEFD-oTNnH5Z LERLTWD,
Pishghadam & Khajavy 1. ZORRICHOWTHEGELZFE ST L HAENN, F
BHEITA n.h%ﬂf\ﬁ%ﬁféﬁé ETCHFEEBEOHNBNRREMO ZENTE
LZLEEBELTCVWD, bbb, ?&Eﬁi#%”%’ﬁbf%ﬂlﬁ BE 7T =
YT E=Z2 YT FFMTELL)DICAZRIMBF BT T L0 L, SEGE
FETHEENSED L | ﬁﬁﬁﬂ"\“%75\%@jﬂi%ﬁlfot'@%?ﬁ)%ﬁﬂﬁﬁ&iﬁ
ZAHIZENHEETHLHZ EEZR’RE L TWND,

AEGEFE T, AZRBAMITLED LS & J%ﬁofbé@f%%?#
Bursali, & Oz (2018)iZ., A ¥ BT H CHAMICB W THERMEEZ HO, #
NIEAZRABRDEFOFEEZILE RN 2B ZTALLBITWNDS, %
T ANEGEFEERZDBIICONWT L, AXBHMEEHMT L ENEETDH
LEEZEZTWD, BN, FEEBIZAZRBMGBEZENT L5 X5 ICREST L Z
Llizkn, hﬂz%?ﬁ\iD{Ehﬁééﬁi;’éﬁ“@%éiﬁ 2720 . BHEW CHEENAY
WCHETEXHLEMLTWD, TR0, AL, jiﬂl%@}\l/—*‘t/f H
Pl T =y 7 VR MNREDIEFIERIFE T . FHFICA BN AE LV S
SHEHAFTLEICXBETLIEELDH D, SHIZ %l%jz@iﬁﬁ%f’ﬁéﬁﬁﬁg
HEZOWTSH HAEGEFEHOER AR T 2R T, FEEFEN A BN
ZEDO LI IZHHTIT VDN /)b\“(%ﬁgﬁ‘édé\gﬂkéc‘:mf\fb\éo

LED X5z, HECHBEHBREN ., A ZBHMICONTOMBERE>L &b
Iz %22%75)%%%0)7‘5M%D’§:<‘:0)J:9 R DR ER BT LRERT DH
FRESHMIEO DAEBMLELR ST A EBRHEREIND,
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@AZBMCLIBEORE

FEEPHEGETE AT O BRI f&’pm%ﬂ%fﬁ%ﬁ‘é*& Xo7T, #=HHE
WA CZE LT EHAELFOEOICLANTHL I ERBOLNLTIND
Bursali & Oz (2018) 1. )‘&mu%ﬂ%nﬁk BIFLERBEE X7+ —~v 2 AH
BEOEREZRSTWDL BHRAEEE X, [FEER L CHEGEO/NRE AT
7 EANEEESE I OWT@%%&%LLK@%T@éomﬁ\A7j“7/x
BiE L X, Mo NI AbNn7cWw] 28 MEFDOFHMICE SV TRE I N
Hiﬁf%éouﬂﬁf;’fﬁ(%é%ﬂm%k LT, AXGRMEBMERE X7 —
v AHEORAEEER LT, A XRHAIZOWTIL, MAI (Metacognitive
Awareness Inventory; Shraw & Dennison, 1994). H#E|(Z >\ Tl Goals
Inventory (Roedel, Schraw, & Plake, 1994) Z W CHIE L 7=,

ZORER, BINEDO A X RMEBIL, 48.3% 1@ <. 28% N HRE, 23.7%
TR, LD OFED A ZBAMEHRD @7, WIT, BABEEE A XM
Hak OBRIC O W T, WA ORICAT2RMBEBEREN RO A XL
N7 =7V ZAHBEOBRIIARE TR o, TNOLORRIT, FHEOHEE
WCBEHE L EHRAEEICE s TAXBAPNEEETHDLZ EEZ LTS,
ZOFER )G, Bursali & Oz i3, %Iaﬁ?@%tLéﬁéf:&)GJi H %
RECHATOIEHICEEELZ22ZMIEL L FEHENA S CHRABEZRE
TEDHILENEETHDERBLTWVDS, £, FEHE DS (engagement),
Jr(agency), B L OHOHEOLESEEZBPHT LI, BHIN Y ¥ =27
A@Hi%@jﬂfﬂﬁﬁ%?‘él3:75§7ﬁ§dJ“C“3?>Zo<‘:?ETI§1L“Cb\E> Frlo, BRI 2
HIEEZREIZIE, T4 Ay vareEOFEEBEITHO> DB THDLIN, &
e BAEZREIITSEFEOAR LG, SFEL2@EITHE L EN2T
TLOMNSNEBET VERME ENTETHREST 200 FHEELALTESEL 2L
MEETHLZELEEZRELTND,

@A ZBMCESS EF O FAHE
TAT AV T AF )N ERXXBHAIC E@iﬁﬁ%ﬁﬁ%é®?%%5ﬂ
Teng, Qin, & Wang(2021)I1X7 A 7 4 > 71T RN ED X DT
DD EFLTWD, Teng X, A &M%ujiﬂi%ﬁ:74'74 YT DOk
P THARENZHITND, HETIE, RFEZ2FZELTCVWDLIHEOKFES F
ErEsinE L LT, MAWSQ (Metacognitive Academic Writing Strategies
Questionnaire) & T4 7 477 A(Academic writing test) % FE i L 7=,
R T AT 4 7 HBIZHOWTOEMKTH D MAWSQ 1., # # &
%né@%nﬁ%ké: A LRI D 2 K TR S TWio, A Z B EE I
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HE M, B WMk, £OMNM#EO 3 >OoMmEREEL T\, B0
Wik X, FEEOAXT L, MNER, LHEEHTHY iﬁ%%ﬁﬁkiﬁ
EEESTEDIIICHEZZITT 20 EHBET HDOICLERAFHFTH
F 0 aik &0 %%’%ﬁ#é%i@%%%wOﬁﬁﬁéwﬂx@ﬁﬁ%#é@
Nh RO LMK TH D, A ZBMAPABIIZ. T 7 =T F=FY T,
PR, 7 /N7 (debugging: Bl b X7y —~< L AD T T —EHELET HHEE) .
ff # & ¥ (information management: 5 & Zh A IR, BB L.
BRITHAFN) ObODORMBEENGTEN T WL, £/, FA4T 47T A
ME, SEERESN. HHMWEE, 74 7 7 OoHMELLOBSIZE ST, B2INHED
TAT 4T M LTz, AT 47T ARNTIE, 6 MOEEZSINEICE
AL, BEIZOWTMEZ#rN T DI 0aEdHL, GEZ2520FC, Sy v
?4%¢%¢é*k%ﬁ®ko
WHITAT 4 T HEETAT AV T OREEDIIT LTEZ A TA
T4 /&@Eﬂin’*a@ THOK 87% M, 8 DDA XBMGFMETHHTEHZ &N
RN, Thbb, 747 4 7 OkME T, TESHME Tk 0miE)
[REEGk) 7o v =v 7 T2=2 07 T3kl THHEREE) [T 3y
7ﬁ%J@80@%%’iof%Mf%é*&%%LTméo:@%%@
WCENTTA T A T ALV EZEHEIEL7DTIE, BN I7AT 17O
ﬁﬁkﬁ?&< TAT 4 TATENERE - E=X ) 7T HZEOEEES
PERFICHT - FHRIEDHL, SHRCEDE S RBE THKEEZFHT 5007
ERAZRBIMMEEEHIZ - FE T LD LEOEBERETREBL TS,

4.F L& ®

K XTI, AEEFEICBT 2 A 2% ﬁ@%ﬂ&f&@ﬂ%ﬁmbkﬁ
BRI ONT, ThE TOWFR % i Lto%@F% Gl N
RAEWHRHDZ ENHESNTWD, il X, REFME., BamGn, {ME (F
TZIXHE) O EOBEBEN TS, A X RBIMGHE ., BIEN T, tha i
B2 EOMBEN R FERAH D, ZNOHOFEREFEOFTH, AEGEEZRMIC
FEHTORICIIA RPN R OANRTFEH I TOL LR RBINT, A X
WAMEFALEEE - FEICOWT, AN HE BRGNS A ZBAIZET 55
ﬁ%ﬁo&k%"%”%ﬁ%& B E ED X D ITE D B HIRT D HRIER
BMIEVDRABERICRDZENHERINT, FIZ, 77 0= r7RF=4
VIR EH IS DT %”%ﬂa%mﬁ RET D EFEERD
Bz FHICE o TAXBAITANRERTHD Z ENTREBINT,

[BE]
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AWF521T JSPS BIaF#y (GREEE S 21K02401, A3 : 3HHE— ) W OIS fn
QEE BB KT - BB RKFZEPREFLTZERERE (BETFXEHR O
ke =0 Td,

(51 A Cik]
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