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1. IFLCsIT

FAWEFEZT 5 LT MHFOKFG ZHEIIT %
CERREHETH S, MMENNERDHERAE
11D HAMEEI DU EDE LT, DO (ToM:
Theory of Mind) W% %, ToM &id, M#EDOXFFH
ZHEN T BHEN I TH B, ERFEEDT EEDHE,
ToMF4REICHER TN S T L HE L O TR
HENTWS (Apperly, Warren, Andrews, Grant, &
Todd, 20117% &), ToMHEI DHEIFIT DV T I,
XALAER E & 5 RV OA M EREER G %
T5HTEHRBINTVS (Jenkins & Astington,
1996; Perner, Ruffman & Leekam, 1994, Wellman,
Cross,& Watson, 20017% £ ), ToMIZ ) % F& i
DFEDBNIT DN TIE, HARANS & LJiE (ASD:
Autism Spectrum Disorder) i< B9 % WfZEh £ { &
5N % HHINEE A (D: Intellectual Disability) 2
&7 4 (DS: Down Syndrome) Y20 ToMIZ DU
TOMZRIIDE,

AT, IDYE & DS D ToMIZ DWW T Dfiff5e
ZIRL L, IDI EDSHICIBWTToMEE S D R4
MELNZDH, F/zToMDFEEICFEET 2 HIA

FIHSEMMT LI, R, ASDICEIT % ToMIc D
WTOIFOMEZREHEL, ZD%IDRE DS D
ToMDIEHEICHD B ERZHE ML, ZTOLIE
IZDNWTEZTNEL,

2. DOIEHFDFE & ASDRDODER

1) DOERDAE

ToMZHIET ZEE LT, TNETELOHR
BB INT VWS, 22, EPHT DR
=2 (False belief) Z#EHITE 20 E 5 72N
% B #) i} 8 (Unexpected transfer task: Wimmer
and Perner, 1983). B U %5 & /& (Deceptive box
task: Gopnik & Astington, 1988), 4 #i-81
(Appearance-Reality task: Flavell, Flavell & Green,
1983) SN H 2, /oo TOMDHEICIE, M5
2OV ELUTERDLN)VOHEGR & sRO L
N)VOHEGRRES Z R BHE L HFE TN TV S,
BRLANVTH 2B 1 RAFREZRZRE T 5 HE &
LT, ¥F¥—il Maxi task) 0PV —- 7
i 7 (Sally-Ann task; Baron-Cohen, Leslie & Frith,
1985) B %, EmRLNIVTH B 2 RNE27%H
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ETHMEE LT, 7A ATV —LilENH % (Ice
cream task; Perner, & Wimmer, 1985), LZ)%
= #f # (Faux Pas Recognition Test; Baron-Cohen,
O'Riordan, Stone, Jones, & Plaisted, 1999) &
ToMDOFEDIFREE LTHW SN S, D ToM
DIMEZFRZHE L UT, EFEFEHDHVSNT
W5,

2  OWIZETIEEA DF E &I HEid 5 SRR
ELTHOTTOMAIEENT WS, T Of, #l
REINTATHZERRICHET S IEX T, ToM %
HWETZHEEERINT NS, &2, RiE
BENFELDITEIZHMMMTIIET 2 RELE L
C. Children's Social Understanding Scale (CSUS)
M % (Tahiroglu, Moses, Carlson, Mahy, Olofson,
& Sabbagh, 2014), CSUSIX. f5:&. A&k, FH.
AR, B, BIED 6 DO FARETHER S N,
CEEDOHEDITHZHEL TWERANTFEL
DIFFICOVTI (FEBICB RS TREXS A
W) W54 (FEBICHTIEES) D4R TRIES
%o HEREEOITEC OV THRE TE RV,
(OB ERIBETESXSICE>TWVS, |
MHREOEKENAIZ, LTO@ED THb, 5
(Beliel) | THIEETNZ L DI, FUCHHETE NI
Ko TEIMNEESZ L. ZOEEMEES TWVD
. KHE LBIEFEIMNETE L2 TFEEN
R LTCVB T ETHSB (e A, MEZDL &y
D NWVFRfRES 2 [ REMED H 5 T L 2B L TV
Z)TAESDOEZNRRE L BICED XS ITET
O 1 7% E). [HIEK (Knowledge) J (&, A
IIEWAAEY =AM BHRER TS T & A
MEDVTERELANVORAFEZR > TV &%
WML TWVWB L TH2 (HMROFTHHGEIEE
BREEELTOE ] IR ZRT SEZMS )
7% 8)s THIH (Perception) | 1&, KA M5 ISR
Zac2 e, MANTE TRZHHRZHIET ST
b AEHEEBETEWRS S L ZBMTES
CLTHs (THIEHEERBEDENICDOWTEEY
B TAELTWVWB L E, HTFDNAENZRSND K
INCATENT B ) 72 E)o TR (Desire) J &, FA4 &
ZRRACRZRD T L. ZOWCKRIER L & HICZ

ftg2Z &, FURIEATHIZEINRNT & 278 L
TW3CZLTHs TALAHWLELEDLFIPRIHES
N3EDDENICDOVWTHEET | Mt AWM E LA
TWVWBEhEEET S5 E), K (Intention) | &,
BERICEDWTERLZIITHT S &, ACERE
FFo TWTEHZBERZE 5 THREMNH 5 C
b B3R ER> TV TERCHERZE5T
AREMEDH B T L 2L TVWB L THD (it
ANEWEICEDT D T i, AZESTEDT 3
CERDEBNT LML TS KBV
WET BT L Lo Tz % T & DEW i
LT3 7% E), NN (Emotion) J 1, A TIRIA
ThHoTEANC K> TEEN R Z T L, HixdIR
MTERRIE NN UG Z R D REED B 5 T &
BEFORGZE L CANDRKEZIfFTCES L
WL TwaceThs (THLTEITHLTWVA
ATENIINA TR 2> T B T & 2R L T
WA INEFLL WOz E ST & & ANDIKIE
EEDTHEVEIIC, TNERIGERLEVI SDET
%17:8),

2) ASD&ToMiET
ASDIC 31T % ToMICBH 9 2N Z < HEN %,

ZN B O T, ASDAToMABES] 2RI %
R UTOVBRRMREEN TS Io & AL
Perner, Frith, Leslie, & Leekam (1989) (&, ASD Ui
& ERIFEE (Typical Development : TD) Y% £
Y& UTToMaE Z HKfi L T %, TDUICHEA
ASD Ve DA TR I I B W DR AR X RIS T d -
Teo T OREHR. TDHUCEENASD Jilid ToM @& Tt
FOXKFFBZIEL HEHITE o 72, TORGRIE.
ASD AW ToM Z 1T L TWiaW T & ZRE LT
%o [ARROFEREZ., COMOWETERDENS
(Yirmiya, Erel, Shaked, & Solomonica-Levi, 1998;
Yirmiya, Solomonica-Levi, Shulman, Pilowsky, 1996
rE). Fiz, ASDIIZZERZE L)L D ToMI KAl
MABENE T EBLWEETN TS, Baron-Cohen
(1989) IZASDA, DSH., TDWZZmid & LT,

1L B2 & 2 RG2S 2 R LTz, AErhaEin
TD Wb, ASDE & DS W@ - 7zhd, SiBik
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DOFERO RN & SR DN T

R iR n & JF S RERVRE MR IE DS I &K D ASDIRT
i S HIBED WA Lo Tz, ZORSE. ASD R
FERDEZZHEMTETE, BROMEDEZRD
HEMIZWEECTH > Tz TNHDFERM S, ASD i
BERXLNIVDToMAEN 2R L TH, BHa5EmR
DL N)VDTOMBEN X TRERFL THENT LN
TEEND,

ToMRHEZ T T, FEL OBMHATE U7
s EIck D, ToMZRHTE 20K
AT E N TV %, Somogyi, Kirdly, Gergely, & Nadel
(2013) 13, ASDY, DSUL, TDW &L LT,
ETIVOITEIZ ED X 5 ITHT % D ZMEt L
TW5, ASD & DSIEDRE MR IZIZIEIE U THI
BEDIN A LED > Te, TORE, DSHATD IR
FETIVOEMNZEfR LTI 2RI L X5 L9 %
M. ASD YU ETIVOE M Z B U7 T Tl 2 46
e 2 eMBOENTz, ORI, MFDITH)
iRk g BRI, TTE L NIVORRZ T TV 5
M, AEOSRRS P EX75 & NAYEGR L)L OREE
2T TWIRNT L 2mB LTV 5,

K7z, WEATENIE ToMAE ) WV E H & 217 5
TEMREESN, WITHOAMICE>TFELD
ToMAEJJIGHEMI MW ATRE T H %, ASD JLIZHEZ D <
TENHAHTIFEN EWFRTRD BN TV S,
San José Céceres, Keren, Booth, & Happé (2014)
k. IDYL, ASDUL. TD¥ZZhn#& & L T, Penny
Hiding Game (PHG) % T ToM ORES Z717E L
TW5, Kt ID Y & ASD RIC EEXTD ik f
BlcEhho e, IDREASDIRIZIFIER CTH -
7zo PHGIE. & %% fli 75> Deception task T &
%, TORE, PHGEE TIE, IDRICH~XASDIR
TII—MEIHEN, Py I 25 DDk
Mofee TORBUE, ASD I ICIEZ D < DA
HFETHO, MEORXZHEN L THid Z EAR
WTHBT R LTND, £, Ma, Sai, Tay,
Du, Jiang, & Ding (2019) & ASD OUETTENICDNT
FARTNS, Mabid, ASDIE, IDIE, TDR7ZzZhn
Y TAsIRH 1/ 8 X1 L (Temptation Resistance
paradigm) ] & I'2 < 1L A X 3 @ (Hide-and-seek
task) ] ZFEML TV 5%, Wigpdid, TEENED

TFBHIODE R B LHETH 5.7 DORGEHR,
ID > TD WU LN ASD Wi, i i Tl 72 18X %
T eVPiEhoTz, iz, ASDYLOBEITENE. 113
FLIE E IEDMEDNH o 728, ToM & D TIEFEE
NG ol TNHOREEMN S ASD HIdNEZD
T EHREETHO ., ASDIRDIEDIEICH 5 X/
ZALETDHRDANZ AL DM THRZ R &N
HERT X %,

FE IV 2 BRI R 9 Bl Ic BV T B,
ASD IF L ZWIFERED N TH B T LW HEEINT
W%, Vanmarcke, Van Der Hallen, Evers, Noens,
Steyaert, & Wagemans (2016) (&, BTG4, R
IQ7ZF* L7=ASD& & TDH 2B hnE & L Tl
PHENE (Ultra-rapid categorization) Z VT, i
BOLARNE®RZ LR KT E 50 E 5 2N
T3, TORE, ttEMEFERMN ZzES LT
EGDFEFRICT DN TIE, ASDE & TDH & [H U phd
THo T, Rz ES L ZE{&TIETDH
KD & ASD DFEFRDBFEIXIKD o 720 T DFEHRIE,
ASD #13 = TS 2 58k 9 2 He1IE RN L TV
WA, HEAMRBIRRIC DWW T DR 72 B 1 3RS
BEFRICHENDH D T &R L T 5,

D EOKERMNS ASDDHIRED N EZH LA 5
7ZHETE. TOMORNICHENR NS &N
RBEND, TNHDOMFERRNS, TOMBEST D
RANHYASD DHULIZRBENNTH % T & DMRE E
1% (Yirmiya, Erel, Shaked, & Solomonica-Levi,
19987z &),

LA L. ASDAToMAEJIC KU R 5 NxnC
LR SR R b NS, Tzl ZIE. Tager-
Flusberg & Sullivan (1994) &, “EiG4F#. 1Q, 555
REN1Z—HEEASDEIDZSMEE LT, I X
S & 2 RNE SRS Z Ef L TW5, D
K55, ASD & ID & &1 1 RIS ez il L 7z,
ZF LT, 2RIMEZEEICBWTE ASD & ID W #f
EERZEMNEE LTz, T ORI, ASDIE ToM
RENNCRUID RS NIRNT DR E NG, Kz,
Kissgen & Schleiffer (2002) (&, ASDYa, DSUL.
TDWIC ¥ U — - 77 >3 (Baron-Cohen, Leslie &
Frith, 1985) 2%/ L7z, Z DOfER. ASD LoD pifd



EARESTRAR L v DS ARG 25605 (20214F)

MDSI.TDRE D & LA -7 & ZHE LTV,
%7z, Cross, Farha & Atherton (2019) . ASD®
A&, A7z HWET A S TOOHEINS RE R
S5NBH. Wz ANz T A S TLRODOHENC K
BHROENZNT EZRE LTS, TN ORI,
ASDIZ TOMBE I DR TZTWVRWV EIRET 51K
FETIEL, ASDD ToMAEN ZHEMS L TV % 1] fE
MERELTVD, % DRSOV THGTT ST
EMRBETHA 9,

3. HIMELVIROODER

ASDIRIZ DWW T, TOMDEESIWRIL T3 C
EHURMBE NS, ToM D RUTE ASD D R IT) 75
MTHZEREENT VS, TNTIE. ASDLAD
fEAWIRIC BT ToMBENIC I R S5 hixwno
THAH9M. TNHDRZHALGMCTZ T LITES
T FEE DX NBIRAPRIBE R &5 NBIFRDSZ
FTICOWTOTHEENRZ>TL B, ThH D
MEHLMCT ST EREHETHD, TTTEITH
(BN D ToM DRFZEC DWW THEBIS 56

IDRICBWTE ToMIZ RIIDH 5 N 5 WD
P& 5 N %, Benson, Abbeduto, Short, Nuccio, &
Maas (1993) &, IDDFHEZSINH & L TEER
EHERT BRENZRRT VS, TORE, IDHFIX.
KRR 2 — X B2 TD R & D & ToM D i A
B>z, £z, TDRTIE2RNEZOHERE 1
RINEZDOHER & D TENARSNZN > T2,
ID R Cid 1 RGO LE R 2 RIS 2 T
OHERDNHETH > 7o T OFEHRIE. IDHIFELX
LXIVDToMBEN 2T Tx <, &R LX)LDToM
BESICBWVTETDIRE D &40 HINGE I H 2
LTWs L RmEN%, £/, Yirmiya, Erel,
Shaked, & Solomonica-Levi (1998) i&. X Z5H4i%
ffi> T, ASD. ID. TDD ToMEES 17 Lk LT\ 5,
ZDOfEH, ASD £ IDIE. ToMBEJICRUID R 5N
BTl T05%,

MESHEMNOHE T, IDH DToMHAE
IR RIMLTVWBZEehHETN TV S,
Smogorzewska, Szumski, & Grygiel (2018) i&, #k
2AF)V, FIBAF)V, EEERHSECIDIE & TD

2B & LT ToM ## & Faux Pas Recognition
Test (HERIVKET A L) ZHMEL TW0D, Z DG
R, DRI TN S DRFHREIIERITEIT LI,
IDRF NS DREZZITT B DONH LD > T,
F 7z, Smogorzewska, Szumski, & Grygiel (2019a)
& ID U, BERRED (hearing impairment: HD Y2,
TDY @ #i I the Children's Social Understanding
Scale (CSUS) Z W\ T¥ & & DToMAES) 2/ T
W5, IDY, HIM, TDYJEICi3 ASD DREA W IEER
5N, AEFRIZIZEFRCTH o7z, ZORE.
CSUS & ToM D Az & s WAHBI A R 5 ., CSUS @
HEFELDToMAENZHET 2 DICZ Y TH %
T EMRENTZ, T LT, TD WD CSUS DIFFA R
tml. DROGRDVREEDN ST TNH DR
R, TD RS> HINIC XD W D ToM fiE /1 D 752
WENT &2 LTV 5,

LU Eowge 5, TD WIS EEXID YD ToM D
MRENU, HIWRES DFEEE TOMICHE L T 5
TEMREE NS, IDIEDTOMEAES DFEFEND L
ENHETH D MR ENL, UL, INb
DOFFFLAESRICK LT, IDRTE ToM 38 72 @it 4
2T EMNDONDIKTIRO BN TS, Tager-
Flusberg & Sullivan (1994) &, 1 XM SRR A
i L7ZASD IR EIDIRZZ MMl & LT, 2RWNME
SRR FE U Tz, ASD Y & ID Ui 5 FRAIAS w4
imzRCTH-o7, TOFE. ASDILEID DK
ZRHDREZEE LT, TORRIZ. IDEMA2RX
HIE2RERED K 5 7% i R e 2 3 % ToMBES ) 2
FioTw0ariettz " LT3,

ZNTiE. DREAToMZHERL TVWEDTHN
& BNV O DOWZETID JA ToM BRI U
THEDLOEL HEHINTE RN EDRED RS
NBDIEAS D, ZTOFRHRDO—DE LT, IDEE
FHIVELIANC K O RREEREZ E L FTTERVA]
REMEIMRE S ND . REZHREICIIFHENT VR
BERENZEBNZ S HLN, REZIELE
193 70Icid. SZIROSEEME 7% 85
KR E 755, ZDiz8, DM ToMEES Tk
7 R B AR, AR DRI Z B LIREd 5
SHDERNT Y R 2L % T LI NP2
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Fib, 20 LI X D ID YD ToM A AV E AN FE
fili E N7ATREVEMN D %, % T T, Abbeduto, Short-
Meyerson, Benson, & Dolish (2004) &, #Z:&7
HTIDEDMAEMENDIZ, TOMOBELE XD &
U A SRR 2 s U 72 AT REVE 2 Mist L T
%, Abbeduto 5XIDETDD 1L & & FHELS
& LT, BEMERZRRRE SRR & SRBRE AR 2
EfiiL7z, IDETDDIQIFAENRSNah o7z, Z
DGR, FREXHREDKEIE 2 TDOSRERES) & H
BL. WBECHEIL D/ 22— 2R LT
oo TOREHIE, IDEXT TT 0 T EREDORRIC
X0, BEEHEEZ ELLETE RV DGz
YHLTWb, F7z. Thirion-Marissiaux & Nader-
Grosbois (2008) &, FEEF iz B E ¥ DR
ETDRZSINEE LT, TOMAEIIDFGED IS Z—
VIEFHARTVD, ZORE. TOMDORED % A7
KXo T, IDIRETDRTENR NS R L =D
RoNGWil@END -7z, F7z, IDJE TD F Dl
BEC. BRH. S35 TOMOBTIEOHBEMN RSN
ey, R E SENENICEET INEFNFND
TOMFRE T > Tz, TS ORRIE, IDIR
EToMMADRUTL TWBD Tl 7 <. ToM gD ¥t
BIEIIC K > TToM Z G LN RIR 5 C L 2R L
TWd, oo ULOWRN S, SREDFEER Sl
W0 D O EEANEDID HL D ToM D FERED S D
TeDICEBETH D T EMHELREI NS,

i, EOXSRABEEEMNID I D ToM D L
BICENEZONZEZ T2V TORITDNT,
Smogorzewska, Szumski, & Grygiel (2019b) 1%,
V7 )—3 7 #E (inclusive education) & KRl
E# A (special education) O £ 5 53D H D ToM
DFGEIC L > THMTHZDMTDONT, HEWTIHT
KO THAEEL T3, ZDTH, AV 7)b—
THE OB D/INEE L RRISARRE DBED/NE
B E LT . TOMZIE L TV 5, ZORGH,
TEEDOTOMIZBERBRE L EICHET DT &N
mHHNT, FHT, FHSREE AN > 7 )b —
VIBEOHZEDTEEDHH, ToMid X D FiE
TEHTENROENT, TOERIZ, IDIRICE >
T FSBRABE LSO A V7 V= THE DTN

TOMDZHRICB AN TH 2 T L 2m LT3,

4. FYVERDODER

TICE 7 VIEWR D ToMIC B9 2 BTS¢ = B L 72
Vo £ DIFE T, DSHAWASD ROEREE LT
Hnubnsd EMNEL, ZORE, ASDHITHAN
DSHOToMDEENWMENS T EMNREINTL
%, 1=& %13, Baron-Cohen, Leslie, & Frith (1985)
&, TDIR, ASDE. DSEZ&h & LT, ToMiE
B2 ML TWD, A iEF I TD Y L XDS U
EASDWIE A o Te . JESERAKS thiE G & 555
RS EEIE DS I K O ASDIRTED o T2 T DG
B, TDWR EDSWICLERASD D ToM D i E DA
REICH > T7eh, DSHE TD RO IZ AN S
Niahoiz, TORER, ASD Y IX ToMBEST 2 RN
LTWaM, DSHiE ToMBEDICHEMN S Nawn
Lz L TW5s, 7. Hahn, Loveall, Savoy,
Neumann, & Ikuta (2018) (& X %5347 L C. DS
DHEFFREZFHAXXTVS, ZOFH, DS,
TDREFHOHFAFEEZRLTWE T EHRDS
NTze FTASDIHR KD e HEFENZEDHEN
Teo TORGHRIE, DI, HFEIERICHEWV T3
EOENDPRONENWT EZRB LTS, £z,
Hahni#ld, HETEEZAF)IVELTIERNTSC &
T. DSHORIANADNERTHZ T &2 LT
W5, HEGHE T, DSEDITEIZ@I%T2 L. &
BRaIa=r—2arziRoT0na T ENEIRE
Nd, coTehbd, fiF e OBFRIZEEFE T,
ToMBEDREN R S NENE T BT NE D%
R Y & BN (Abbeduto, Pavetto, Kesin,
Weissman, Karadottir, O'Brien, & Cawthon, 2004)

UL U5, DSHIEIREIHLIRRIC B TR
BIRICIREEEN R 5 NS T AR T B8 RS
N5 (G - 5%, 20122,2012b), TDOT Lz HE
i35 X511, TOMOWHEICBNTE, DSHICEH
F % TOMDFEEDENZ R T HIFANED b
2o

7o & Z 1E. Zelazo, Burack, Benedetto, & Frye
(1996) (&, DSIHOToMDIEEICHENH S T &
EHELTWS, ZelazoEld, FMiEmz R &
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7zDSDREN ERFFZDOTD W zsnlile LT, ToM
A BB H ML TV 5, BIE D FHER
BlE, 2200 — )V zY0 B2 5 TH D, TD
fER. ToM B K GO FRRE T, TDREK
D & DSHEDEFEIMEN 5 7z, DS W EH—DIRM,
e 213, HOmNCH 2 KPUCEN T 2N D >
Tzo T OSSR, DSE TOM DRENICRUMIA R 51
52&, TUTTOMORMODJER E LTIV—)V 7%z
Y0z 2RI B 2 EDEIK T H % nl e
Z L TCW5A, X7z, Cornish, Burack, Rahman,
Munir, Russo, & Grant (2005) &, fé 55 X {2 B
(Fragile X Syndrome: FXS) & DSWZ& e L
TRA(5 23 & appearance-reality tasks 7 FJifi L
720 DS W& FXS WG HIC FBE DRI ST,
K7 SRR R IR & (ZIF—B L TV,
ZOFER, DSIIZFXS L &I, ToMFED AkE
K<, TOMBRESIMRML TWB T L ZRB LT
W3,

SHEOEKEMNDSOToMDERICH BT % C
L BT &N TV %, Abbeduto, Pavetto, Kesin,
Weissman, Karadottir, O'Brien, & Cawthon (2004)
X, DSOToMDIEFIT X T 2BAB R T FFED
PR DI DWW THE L T %, Abbedutoi#
&, DSE EFXSEZ &4 & LT, ToMaf &z
FEhid s L ebic, Sz T % input 3 3hHE
$1TH %2R 575 (Receptive Language). H7% D
KD 2 KBIT % output SRERES) TH % KBS 5H
(Expressive Language) Z#iN T %, Z DR,
DS TOMAETHIEMN A 5N, EHICZA S
EHHSETHMENRD NIz, T D ORI,
DS TOMBENICHIENH D, ZARSHEERESE
I EEFENENDEBR LTV T EHHEREI NS,

Sg AN DS D TOM RATDERTH % T &1,
Lee, Bush, Martin, Barstein, Maltman, Klusek, &
Losh 01T X > TEMFIENT VS, LeeiEl,
FEH4ER A R CTD IR & DSIRZ 5 & L 72 ToM
SRBIC DWW THEMINIIZ 2 M L T 5, ToM,
ITHERE. JESRERVRS MG, RANTRE1DH %
RhgL. SOEOEMEE . FEHERAE ) ORI DB R Z 7T
E LTz, ZOE, TD I, DS W& ToM #fE

TIELLHRIT B ERNEETH >z, £z, TD
YIS HeXDS S DFE AR A )L D FEE I L T
Wiz, ToM & FATHERE X FEFIRRINEEST L HHBIL T
Wiz TNE ORERIE. DS YLD ToM 35 F RV AE
NCE > THEEINE LR LTV,

DS, & DEKZ HRT 2 mOER & L
T, B LMZFICHRZZEECERDNHZ L
RER L TV T & A ToM RAIDJF K T & % Al HE
MEEZS5ND, TORICDWVT, Hahn, Fidler,
Hepburn, & Rogers (2013) &, 4 7G4y, 56
RS e eEdn, JE S RERSAhEEIR AN A U DS I & S
fE (DD) WSl e LT, m&icidar e
HEBBECEMMN D 2 T L 2T 5 M8
Z F )V (intersubjective skills) T & % H[7] 7 &
EIE DA & DS O 2REERIE S TH % HIX
DIRfRDFEE & DN BIHN D 5 DN E S b7z i
NTW5%, HEFEEEEEOHAZ. ESCS (Early
Social Communication Scales; Seibert., Hogan, &
Mundy, 1982) Z MW THlE L. ERDOHEfEICD
W T E, E KR E (Intentionality Task; Meltzoff,
1995) ZFHWTHIEL TW%, ESCSTEFEED
rE 2 LENNII 2= —> g v, HETE
178, BXOHMWHAEEMTTEIZBIER L THlEL
Too HMHETIE, N\OERZ FEENEDLSIC
HR U Ie 2 iRBHETH 5, e AL, EiE
MOy Fice—XZANK S & Lieh, KBLT
E—=ZXWay T7OBENENEEETLE > 1181Z2 1
EBlicHED, FELIR, TOT#ZR T, JH8E
DEXUTATEZIEL <175 OB L, hEDE
M7ZELHEL TWA 0 EFEE LTz, ORI,
DSITIE, BEOHANEL T, BERZHTHE
JIDMEM - 72 b3, DD YL TlE T ORIRIZEED Hhix
Mmofee TOREMNE, DSHICBWTIE, HFEE
HERMOIA TR EMTEIEOFED, X - iR
AFIVDFRHICHE TN T RN T &, ZO/EE
U CToMBEN DFEREZAEHE L TV RN T & AVRE
SNz,

L D DS @ ToM DRFFEDFER N 5. DS KD
TToMDRIMNE BN, ThEDREEN S, DS
VLA WD 5 T &5, HIFEEN ToM
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DERBIHETZENEADBNS, Xz, DS
DToM DRUNT DN T, Fafe i F@ED A
MEEL TWB Z EAVRBE Nz,

5. ¥¢&&

AR T, HED VI & X7 V4E R O ToM
ICDWVWTOWZEZEE L, IDHE DSHDToM e/
WKRIIMEBNZ D, & LERMBRENTES
EDX S HHERMEEG L TWEOhZIALMMIL &
S & U7,

FIBE NN IS DWW TIE ToOMARIT L TV 5 &
ENZ L OWFETIE TN TS (Benson, et al,
1993; Yirmiya, et al., 1998; Smogorzewska, et al.,
2019a), LA L., IDIRIEToMA KA L TWimL
TR THELRD SN TS (Tager-Flusberg,
& Sullivan,1994b, Abbeduto, et al., 2004), %7z,
ID i ToM #fE T il 75 O X5 B 72 1E LU < #EJ AR
TERVERE LT, TIMBEDOSHET VR
RIFEONHEENZE L TVWDE T LERBEINT
(Thirion, et al,, 2008), & 7z. ID Yl ToM D ¥ i#
e TAVIN—VTHENEIOARTHD L
ERB TN TS (Smogorzewska, et al., 2019b),

A7 VFERD ToMIZ DWW TIE. DS !HiE ToM DFE
TDRIML TWENT &R S RS NS N
(Baron-Cohen, et al., 1985; Yirmiya, et al., 1998).
TOMBENIMRITL TV T & 2RI WL R 5
1 % (Zelazo, et al.,1996; Abbeduto, et al., 2004;
Hahn, et al,, 2018), DSY D ToM D FEiEDEEN D
PR E LT, NI DB T 5 T L VRE
INTW3 (Hahn, et al, 2013), Fz, HFEER
RGO EMTEBMEDORIEND. ToM O FEiE
AU RN T EDVRBE N TV % (Hahn, et al,
2013),

ToMBE I D RAME, ASD WIC 1) 2 H#E7Z1 T
<, IDRXDSIICBNTEIEND B T &
REND, 5%, DS DS KD ToM D ¥ 151
ZERZFHMICHS Mo LT T &lick b, A
Bt 2 AT 75 E Xt 2R EAEFH O SR ICA RN 7%
FHOOZHMT I ENTES LRI NS,
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